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Introduction: Why this Literature Review
There are no doubts: Information, Knowledge and Learning are the
key words of our era. Always during the time, our profession has
had a specific mission: to serve the needs of the society;
nowadays, more than ever, user must be the center of our
operating. We have no choice: in order to survive and in order to
continue to be indispensable, we must adapt ourselves to the
contemporary world. It should not be a strain, but a stimulus!
We wanted to travel around and into the specialized literature,
looking for new roads to run, for new professional stimuli to
enjoy, for innovated roles to cover. The paradox of a society
which defines itself through the power of information,
communication and learning, reducing at the same time our
profession as something “optional”, needs to be understood by
us: if we know the problem, as Reflective Information
Professionals we can solve it. It's on us, it's our
responsibility: we can make society understood we are
indispensable. What's the way to achieve it? This literature
review is about it.

1. The general context: Libraries in the Learning Society
1.1. Learning Society and Learning Organizations
For many contemporary authors, Ransom (1992) first of all, Schön
(1983) with his exhortation to become adept at learning1, represent
the first great theorist of the Learning Society. In truth, it
made part of the first great wave of thinkers around the notion.
Before entering in the specific theme, we need some clarifications
about the terminology.
According to Toriello (2005), the word "learning" contains two
possible and complementary visions: on one side, the “education”
broadly speaking, in a farranging perspective which considers the
social, economic, political and cultural aspects. On the other
side, "learning" can be considered as a mental process, with a
very individual point of view.
In our opinion, this is a very simple but clear definition which
validly answers to the diffused urgency expressed by Ransom
(1998): “(...) there is a need for greater clarity in defining the
meaning of the Learning Society and for establishing criteria
which allow some rather than all usages to be interpreted as
legitimated”.
Altought Hughes and Tight (1998) say that “Learning Society can be
approached as an aspiration and as a description”, nowadays the
Society which needs to learn (and to learn continuosly!) is
luckily considered as a fact, a truth, something referring to our
daily life.
3

Patrizia Ponzoni

BP100

There are different ways to explore this concept; following
Edwards (1997), three “key strands” can be discussed:
1.THE LEARNING SOCIETY IS AN EDUCATED SOCIETY. This point of view
is based on the concepts of active citizenship, liberal
democracy and equal opportunities. Storically speaking, this
idea refers to the social policy framework of post Second World
War Social Democracies. Theorically speaking, this is what we
call a “modernist” discourse.
2.A LEARNING SOCIETY IS A LEARNING MARKET. The society focused on
learning is seen as the condition to support the competitiveness
of the economy. The aim is to meet the demands of individuals
and employers for the updating of skills and competences.
3.A LEARNING SOCIETY IS ONE IN WHICH LEARNERS ADOPT A LEARNING
APPROACH TO LIFE. According to this tipically postmodern
orientation, Lifelong Learning is seen as a contingent condition
of individuals to which policies have to respond.
We prefer to consider these three strands not as fixed and
independent definitions but as different ways to examine the same
reality, emphasizing every time one aspect of it.
“Learning Society” implies a change, involving work and personal
environments of everyone of us; at the economic and social levels,
the specific literature talks about the urgency of the creation
(we think it would be better saying “evolution”) of “learning
organizations”, able to control and manage the change of the whole
society.
Although the specific literature, in general, seem to avoid the
terminological and conceptual problem between “Learning
Organization” and “Knowledge Organization”  once again, a problem
connected with the possible means of “knowledge” and “learning”
we are inclined to an inclusive point of view which does not
separate the two concepts as two consecutive stages, considering
them two parallel phenomena which reciprocally influence and
enrich each other. Indeed, a knowledge organization can come true
only if a strong motivation to learning activities constantly
supports it. Again, a learning organization needs to be based on
the recently achieved knowledge, analyzing and improving ideas.
Some writers approach the Learning Organizations as something that
are started and developed by senior management; we can include in
this “top/down managerial vision” Pedler (1991)2, Hughes and Tight
(1998).
Pedler (1991) considers the Learning Organization a vision of what
might be possible, but he lists some unavoidable conditions:
“(...) It's not brought about simply by training individuals; it
can only happens as a result of learning at whole organization
level. A Learning Organization is an organization that facilitates
the learning of all its members and continuosly transforms
itself”.
Conversely, this vision can be contrasted with more bottomup or
democratic approaches such as that adopted by Watkins and Marsick
(1992)3 and Senge(1990)4; according to them, the pillar of a
Learning Organization is teamwork: an organization can grow only
4
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if there is a sharing of ideas, opinions and abilities among the
staff. “Learning Organizations are characterized by total employee
involvement in a process of a collaboratively conducted,
colletively accountable, change directed towards shared values or
principles”.
However, we can summarize some characteristics, following Kerka's
(1995) idea: “learning is valuable, continuous, and most effective
when shared and that every experience is an opportunity to learn”.
So, the author underlines the aims and the tasks of Learning
Organizations, which must:
provide continuous learning opportunities;
use learning to reach their goals;
link individual performance with organizational performance;
foster inquiry and dialogue, making it safe for people to share
openly and take risks;
embrace creative tension as a source of energy and renewal;
are continuously aware of and interact with their environment.
So, Learning Organization is the way to make Learning Society more
concrete in a vision which goes beyond the “responsability” of the
learning activities, focusing on the collaboration and
collectivity.
Garvin (1994) asserts that the concept of Learning Organization
plays a fundamental role in helping librarians and libraries to
cultivate the change, becoming active part of actual Learning
Society. According to Vannucci (2000), today Library Systems are
to all intents and purposes Learning Organizations, where the
whole sum of professional knowledge and competencies of each
librarian as well as the processes of their interactions create a
specific organization culture. Similarly, Dowlin (2000) underlines
that the society of today, thanks to technologies, offers an
unlosable opportunity for libraries to become learning
institutions. Again, Koganuramath and Angadi (2000) emphasize the
importance of teamwork: only by working together and building on
each other's knowledge and experiences we can improve services,
transforming our library in a real Learning Organization. Talking
about priorities for 21th century in Librarianship, Ward (1999)
suggests learning activities as fundamental tool to face changes.
Again Garvin (1994) underlines that learning organizations are
composed of individuals who never stop learning.
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1.2. Lifelong Education, Lifelong Learning, Lifewide Learning

In the knowledgebased societies that are emerging
around the world, adult and continuing education
have become an imperative in the community
and at the workplace.
The Hamburg Declaration
on Adult Learning, 1997
Especially in this case, lexical ambiguity has caused semantic
ambiguity too. The term “education” seems to be too “old” in
actual pedagogy studies, connected to outofdate conceptions
about the oldfashioned division among formal and informal
Education; according to Bundy (1999)5 the formal education as
concept and as a concrete application is not able to face the
changes of our era. The “Memorandum of Lifelong Learning” (2000)
from the Commission of the European Communities tries to state the
basic principle of the question: what until that moment had been
written and said through many different words (permanent
education, adult education, continuous education...) must be
included into a single and mature expression, "lifelong learning",
to underline the continuous, personal and deep character of the
term "learning". Following Toriello (2005), we must start from the
definition of two fundamental concepts: Lifelong Learning and
Lifewide Learning. Lifewide refers to a more spatial dimension,
defining a learning activity which embraces all aspects of the
life, evidencing the complementary nature of human mind. Lifelong
learning refers to a more temporal vision; the Memorandum of
Lifelong Learning explains the issue in this way: “The term
Lifelong learning draws attention to time, learning troughout
life, either continuosly or periodically. The newlycoined term
Lifewide learning enriches the picture by drawing attention to the
spread of learning, which can take place across the full range of
our lives at anyone stage”6. We share Toriello's opinion (2005)
about considering them two faces of the same medal. Resman (2003)
emphasizes three fundamental conditions, analyzing the single
segments of the expression: “(...)7 In the first place, it has to
be Lifelong, secondly it has to be Learning (not Teaching, not
Course Provision, not Training) but focused on the learner's
needs!! Thirdly, it has to marry all of this into a seamless
infrastructure which makes available all the resources of the
community”. Similarly, Gross (1977)8 and Candy (1991)9 underlines
the learner centrality; again, Toriello (2005) emphasizes that the
European Union today confirms periodically, trough its official
documents, that the principles of Lifelong Learning should be the
learner centrality and the quality of the learning activity10.
According to Trilla Bernet(1993), Lifelong Learning must be
separated from the past, which conceived it as a sector, a type or
a stage of the educational field; though taking care of its
6
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independence, it must be ready to eventual collaborations and
contaminations.
The evolution of the Lifelong Learning theories to international
level is nearly completely resposability of the UNESCO (United
Nations Educational, Scientific and Cultural Organization)
activity. The history is very interesting but this is not the
place to tell it, we only need a brief overview on the fundamental
stages of the process. Lifelong Learning appears as a fundamental
objective for the members from the Conference of Montreal (1960),
while in the previous one (1949) the application of it was limited
to only Western Europe. After the Conference of Tokyo in 1972,
where the debate was focused on practical possible applications, a
great goal has been achieved in Nairobi (1976): finally, the
reform of the educational system was at first place, considering
learning as something which goes beyond time, place, age limits.
From this starting point, UNESCO policies focused and continue to
focus their attention on these aspects and, above all, on the
concrete realization of specific projects. We must remember two
fundamental figures of this process: Edgar Faure and Jacques
Delors. The first one was the author of “Learning to be: the world
of education today and tomorrow” (1972); Faure considers education
as a global process in which lifelong learning become a sort of
“symbol”, including all the forms, expressions and moments of the
educative action. The 1996 is the “International Year of Lifelong
Learning”: Jacques Delors superintends the “International
Commission for the Twentyfirst Century”; the final act of it,
“Learning: the treasure within”, emphasizes the importance of four
pillars of the human knowledge during all the life:
learning to know;
learning to do;
learning to live together;
learning to be.
From the Official International Documents and from the pedagogy,
Lifelong Learning is considered now a priority, at the macrolevel
of the Knowledge Society, and at the microlevel of the individual
and personal growth too.
1.3. The economic and technological weight
According to De Gregorio (2000), Basili (1998) and Allendez
(2004), today the real value of information and communication must
be measured through economic parameters and estimated as decisive
factor in the economic development.
The economic dimension is widely considered also by Official
Documents, in which this element costantly appears in connection
with the urgency required by the progression of technology. The
“White Paper on growth, competitiveness and employment” (1993)
describes the fundamental change of our era as follows:
7
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“(...) The economy is becoming increasingly knowledgebased, (...)
the possession and transmission of information is becoming crucial
to success”, and again, about ICT, “ICTs are transforming
dramatically many aspects of economic and social life. The
competitiveness of the European economy will to a great extent
depend both on the conditions of utilization and on the
development and application of these technologies”. Lifelong
Learning is seen as the possible solution for this difficult
situation11.
The same urgency in economic terms is confirmed during the Lisbon
Council (2000)12, in which government leaders tried to establish a
mission of ten years to make Europe the most competitive and
dynamic knowledgebased economy in the world.
Angori (2003) denounces a dangerous gap: in the anxiety of
defining every phenomenon in its concrete application, we are
losing the real aim of education and learning in general, the
human dimension. Similarly, Toriello (2005) warns that considering
learning only connected to the employment problem has the risk to
reduce it as a simple training offer. Additionally, Farinelli
(2005) underlines that learning as fundamental tool to people
growth cannot be based only on an economic theory. The European
Commission Comunication “Making a European Area of Lifelong
Learning a reality” (2001) moves in the same direction, towards a
semantic and conceptual valorization of the cultural and spiritual
dimension of learning.
According to Dixon (2000) and Ransom (1992), a educational reform
based exclusively on the economic needs of a nation leads
unavoidablly to the aggravation of the informative gap; as
Coffield (1994) asserts, the educational reform must be based on
moral imperatives, in the promise not only of an economic
regeneration, but above all of our entire public sphere.
1.4. The Information Overload phenomenon
The White Paper on Education and Training (1996) asserts that in a
very near future, the role of the Information Society to inform
its own members will be implicit in the daily life. The individual
will be therefore “attacked” by a profusion of fragmentary,
incomplete and discontinuous informations, perceived in a chaotic
and confused way. The risk, therefore, is a society divided into
those who have the right tools to interpret the reality, those who
know only how to use theese tools and those who assist passively
to the changes. According to Salarelli (2002), this informative
revolution involves not only people working every day in close
connection with the information universe, but it's a wider
question which affects the whole society. The phenomenon called
“Information Overload” appears in the literature in 1970. The
term, coined by Alvin Toffler, was connected with the concept of
“Future Shock”: the great social structural change will leave
people “disconnected”, suffering “stress and disorientation”.
8
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Lengrand (1975) asserts that adult people are living in a
completely different world from that of their infancy; this
sensation of “disorientation” which is a very constant
psychological phenomenon nowadays seems to be a natural law. Again
Salarelli (2000), underlines that the real problem of the
contemporary age is not the access to the information but the
capacity to use this information, the “knowhow”.
The concept of “Information Overload” can be discussed from
various points of view; considering the fact objectively, some
authors, such as Galbraith (1974) and Tushman & Hadler (1978)
states that the phenomenon occurs when the information processing
requirements exceed the information processing capacity;
“requirements” and “capacities” refer to the quantitative
dimension, so, when the individual's capacities allow a smaller
amount of information regarding to the whole information available
in a precise time, the Information Overload is the consequence13.
Many authors consider the question from a more subjective point of
view: O'Reilly (1980) and Lesca & Lesca (1993) underline feelings
of stress, confusion, anxiety and pressure as crucial prerogatives
 but effects too! of the Information Overload.
In the Library world, it's recognized that the rhythms of human
physiology do not march of equal step with the production of new
information. The librarians are been more and more involved into
this phenomenon. According to Salarelli (2005), two are the
fundamental causes; first of all, the excessive amount of
information available today: the issue becomes complicated for
librarians, called to be human filters, selecting information by
quality. The second cause is represented by the roles that today
librarian must cover. The great structures can afford many persons
for many tasks; small libraries instead are often managed by not
many persons (often only one person!), who are resposible of loan,
user assistance, acquisition policies, and so on. The solution
cannot be the refusal, we cannot close the door to the news, but
at the same time we cannot presume to be omniscient, being
disappointed when the reality demonstrates unavoidably the
contrary. Salarelli (2002) suggests the more effective way to
avoid Information Overload and its consequences for librarians: to
redefine our professional identity, trying to gain from it renewed
inspiration and energy, always aiming at the same, our users'
satisfaction.
1.5. Lifelong Learning and Librarianship: an international
overview
The analysis of the literature demonstrates that today
Librarianship universe is perfectly aware of the urgency of
Lifelong Learning for its members.
Duncan Smith (1993) talks about the urgency of a greening in our
professional field, declaring with disarming clarity that “in
order to survive and remain relevant, in order to continue to be a
9
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viable and contributing part of our society, the profession must
change”
At international level, two main organisms coordinate the
activities about this inseparable binomial: libraries/Lifelong
Learning: CLENERT and CPERT.
CLENERT (Continuing Library Education and Networking Exchange
Round Table) is part of ALA (American Library Association) from
1984, with a recently modernized Statute from 200314. This organism
considers Lifelong Learning in libraries' world as a process to
keep up to date our competencies. According to Conroy (1977)15 it's
a wider and more specialistic concept than that of “Staff
Development”.
CPERT (Continuing Professional Education Round Table) is part of
IFLA and it has been instituted in 1985, during the “First World
Conference on Continuing Education for the Library and Information
Science profession”. Lifelong Learning, according to IFLA
policies, must not only prepare professionals for new
responsibilities and new abilities but it must make sure that they
are correctly applied in the daily professional reality, with
immediate advantages for individual and for organization.
According to Stone (1986) and Webb (1986), therefore, we must
consider as Lifelong Learning activities all formal and informal
initiatives, carried out by professionals, to keep up to date at
professional and human levels.
The actual debate focuses on the responsibility of Lifelong
Learning: is it Library's duty or individual's duty? Many authors,
such as Stone (1986) and Kniffel (2001) think that Lifelong
Learning must be professionals' resposibility, not their
institutions'. This idea is confirmed by the National Council on
Quality Continuing Education for Library, Information and Media
Personnel: continuing education is a consequence of personal
needs. However, the idea of sharing responsibilities is more
diffused. Villagrà (1997) underlines that a professional able to
face changes, to solve problems, to improve its skills referring
to the situation is a benefit for the organization and for the
whole society; again, Weingrand (1991) writes: “the seeds of
tomorrow are indeed sowed in the activities of today; professional
success depends upon total involvement in the continuum of
professional library education”.
So, as information professionals, according to Tammaro (1999b)we
must “learn to learn” and understand that only with a continuous
modernization of our competences and our skills we can improve the
quality of our job; on the other side, the organizations, private
or public, to which we offer our services, have the duty to assist
our growth, transforming it in longlasting benefits for the whole
staff.
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2. The great paradox: being librarians today
2.1. Libraries today, tradition versus change
The Library is a growing organism
Rangananthan
The literature is unanimous: the main cause of change in
libraries is the technology development. Lancaster (1997) treat
with great precision the implications of this change, talking
about some defensive barriers which traditional libraries,
barricated into their role of conservation of the cultural
patrimony, has erected in the vain hope of protection from
evolution. Today this phase can be considered exceeded, at least
to organizational level, even if, in many cases, the problem still
remains to the single professional level. Salarelli and Tammaro
(2000) describe very clearly the new horizons of the library
today, insisting on the movement of the paradigm from the
possession to the access and on the user centrality: the user must
be our starting point and our final aim at the same time. In fact,
the library today is a service and its survival and success are
measured through a “customer evaluation”. During last years, some
attempts to crystallize the new image of the library in a
definition have been carried out: Rowley (1998)16 talks about
“Electronic Library”; Rusbridge (1998)17 underlines the “Hybrid
Library” dimension; Gapen (1998)18 prefers the term “Virtual
Library” which is a sort of Berners Lee's “heir”, the inventor of
World Wide Web; Atkinson (1996)19 uses the adjective “Digital”.
The great debate of the literature today is about the relationship
between these new definitions of library and the tradition, which
must evolve but be respected at the same time. Two are the main
tend: the more limited vision of a Digital Library as an evolution
of services, structures and aims of the traditional one; on the
other side, the identification between Digital and Virtual Library
and World Wide Web. We completely share Tammaro's opinion: the
“Virtual Library” is the whole World Wide Web, in which there are
“oasis” of order and persistence called “Digital Libraries”.
We think, following Salarelli and Tammaro (2000) that, quite a
part from different definitions, the Digital Library as a concept
has the great prerogative to demand integration and collaboration
among various professional figures, giving a strong imput to the
debat about the meaning and implications of being librarians
nowadays.
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2.2. Librarians and “attitude of mind”: the debate of '80 and '90
The literature, therefore, emphasizes and exalts the parallelism
between the evolution of the library from a place of conservation
to an access point to the information world, and the evolution of
our profession. Years '80 and '90 have been strongly marked by
the debate about the acceptance of technological development and
the socalled "disintermediation".
Resistance to technology
According to Katsirikou (1999), in the most of cases
technological innovation goes into libraries without a clear
introduction or antecedents: it's an inevitable presence. In the
'70, libraries and librarians were not prepared for the news,
neither professionally neither humanly. The first reaction was
the “resistance to technology”, described by Lancaster (1997) in
several forms:
“decline in quantity or quality of work, unwillingness to change
or to learn, absenteeism or lateness, problems of behaviour
(apathy, boredom, negativism, withdraval or even aggression),
and, in extreme cases, physiological problems such as headache,
nausea or high blood pressure”.
This phenomenon can have some positive consequences; following
Fine (1986), the tension between who refuses and who exalts the
innovation can be very stimulating for the growth of the library
as Learning Organization.
Olsgaard (1984) states that the acceptance of new technology
depends in wide part on the way in which the library is
organized: if the degree of staff involvement in decisions
making activities is high, it's easier to accept changes more
serenely.
Cobada Arenal (2001) and Tammaro (1996)20 confirm that we must
accept the change to survive; Fourie (2001) indicates the way to
do it correctly: adopting a free and conscious spirit of
adaptability to the situation. It's the same “attitude of mind”,
open to change, collaboration and evolution, which Lancaster
(1997) talks about.
Similarly, Gómez and Montaño (1998)21 and Alfino and Pierce
(2001) underline the importance to recognize the librarian as
the key professional figure to the development of actual
society.
Redundancy Theory
In Italy, we talk about the phenomenon of “disintermediazione”;
in the USA the literature calls it “Redundancy Theory”. We must
remember Clay Hathorn (1997) and his article “The librarian is
dead, long live the librarian” in which the author, confronting
different theories about the role which librarian have to play
nowadays, lays down the end of a life, passed collecting and
ordering books, and the beginning of a new one, in which
librarians are the responsible in finding and evaluating
12
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informations.
The theory of disintermediation was based on the idea that
users will be able, thanks to new technologies, to satisfy their
own information needs, without librarians' help. According to
Basili (1994) and Minetto (1997), we think that this vision
arises from a wrong and limited analysis. Additionally,
Banchieri (1997)22 clarifies that the idea of a total abolition
of libraries and librarians depends on unrealistic assumptions:
in fact, it would be necessary that all the worldwide
information was in digital form and that everyone, quite apart
from economic and social conditions, has the concrete
possibility to approach it. Moreover, admitting that the most
information today is directly produced in digital form, the
author remembers that the problem of the conversion from paper
to digital of the great amount of data produced in the past,
remains. Consequently, talking about “iper mediation” seems
therefore more realistic; according to Ridi (1998)23 the
informationroutes increase, the research and evaluation methods
become more complicated: in this maze of data, librarian plays a
privileged role.
2.3. Ethic values to solve identity crisis
We must be proud to be librarians
Barbara J. Ford24
Before entering in the actual debate, we want to summarize some
reflections of the specific literature carried out in the past and
apparently solved. About the anachronistic anxiety to insert the
librarian in the humanistic or scientific field, considering the
impossibility, by now, to trace a clean line of demarcation
between these environments, according to Revelli (1995) the
harmony is the secret; similarly, Tees (1991) asserts that
“harmonization may be an idea whose time is now or never”.
According to D'Alessandro (2003) and Balino (2002), beyond
respective peculiarities which will continue to distinguish a
librarian from an archivist and a cataloguer, these professions
must understand they are sharing a common land of interests and
aims,adding value to this community, to gain from it the greater
possible profit, finally realizing the “leit motiv” of the
literature in '90: the cooperation.
During last years, some attempts to coin new denominations for the
librarian profession have been carried out;terms such as
“information scientist” and “information manager” are now very
diffused. Tammaro (1995) has created “cybrarian”, a term derived
from the fusion of “cyberman” and “librarian”, which perhaps
better indicates the evolution of the profession referring to the
technological development. The urgency today goes beyond the
13
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possible definitions and it moves towards concrete aims and
functions of our profession.
Old questions need new answers: what does it mean being librarians
today? What does it imply? It's a very difficult issue: according
to Alfino and Pierce (2001)and Fernandez Molina25 (2000) the better
way to find an answer is to focus on the ethical values for
librarians.
The literature on librarian ethics and values can be reduced to
two fundamental arguments. The first is that Information
Professionals are a diverse group, so it's not possible to
identify a single set of values: Kirk and Poston (1990) and
Berleur and Brunnstein (1996) follow this orientation. Conversely,
Dole, Hurych and Koehler (2001) adopt the second approach: much of
the perceived difference among various value systems held by
Information Professionals is more perception and emphasis rather
than real difference. In fact, librarians share a common set of
core values:
intellectual freedom;
protecting user's right to privacy/ confidentiality;
intellectual property rights;
professional neutrality;
preservation of the cultural record;
equity of access.
In last years, according to Lancaster (1997), the library
profession has crossed through a periode of considerable change:
as explained in the previous paragraph, Lifelong Learning is today
a recognized urgency. Ethical Codes, nowadays, have inserted among
their articles some fundamental references to this field, in the
AngloSaxon world above all.
The American Library Association's Code of Ethic” states:
“we strive for excellence in the profession by maintaining and
enhacing our own knowledge and skills”.
Again, The “British Library Association's Code of Ethics” asserts
that members must be competent in their professional activities;
similarly, the “Australian Library and Information Association's
Statement of Professional Ethics” exalts Lifelong Learning as the
only one way to ensure excellence in the profession.
In truth, according to McKee (2001)26, our purpose, our aim in
society don't change. In fact, the new Information Professional
will do in the future what our profession has always done: add
value27 by giving people access to knowledge. Only the activities
we undertake to deliver that purpose have changed radically in
recent years. Additionally, Barajas and Sánchez (2005)28 confirm
that the fundamental mission of our daily activity will be always
the users' satisfaction.
We think that librarians can finally save themselves from the
crisis of identity they are actually crossing by considering this
continuum with the past, trying to find in Librarianship history
the self esteem and professional dignity they have lost. During
the time, librarians of all the world had to face changes: perhaps
the age we are living in is the most complicated, but history
demonstrates that we have tools and capacities to survive; we have
14
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to believe in our mission, to be proud of being what we really
are, “the most well positioned professionals to make change
effective”, as Baró and Cosials (2003) assert.
According to Kalyane and Kalyane (1992), “we frequently handicap
ourselves by our own self image”; similarly, Tammaro (1999)
denounces that very often librarians are inclined to isolate
theirselves in a Librarycentered vision, complaining at the same
time about the poor consideration of which they are victim. A
cultural change is urgent: the passage to a anthropocentric
mentality will finally return to the librarian and to the library
the cultural dimension which belongs to them.
Kandemir (2003) inserts “creativity” and “dynamism” among skills
required for the “modern librarian”; Salarelli (2000) points out
two key attitudes: “vocation and willingness”29 and Gómez and
Montaño (1998)30 talk about “capacities to create”, “restlessness
to learn” and “imagination”.
2.4. “New” professions or evolution of old figures?
The real voyage of discovery
consists not in seeking new landscapes,
but in having new eyes.
Marcel Proust
Due to ICT rapid development, logically libraries need new
specialized professional figures. We are thinking about a
professional able to constantly assist the remoteuser: it is a
sort of evolution of the classic reference librarian with wider
communication skills. Similarly, the organizer of Internat
resources can be considered as a sort of old cataloguer's “son”,
but this new figure is more than this. Dallape Matson and Bonski
(1997) introduce a very innovative role: the creator of system
interfaces, able to evaluate actual systems and to improve them
with some technical skills which librarians today cannot have.
Well, what about reference librarians and cataloguers in the
traditional sense? The answer is unanimous: they are living in a
different environment, but they survive.
Cataloguers, particularly, are crossing a very dangerous period.
Revelli (1997) even questions himself about their survival.
According to Balsamo (1989) the last aim of cataloguing has been
and will always be to facilitate the finding of the document and
the information. The idea of extinction is therefore unthinkable:
also in this case, following Le Crosnier (1997), we must talk
about necessary evolution. The direction in which today we must
move is clearly explained by Salarelli (1997): a theory of a
flexible cataloguing must be devised; it must be able to adapt
itself to a reality which is various and in constant change.
Tammaro (1997)31 describes the new environment of
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“metacataloguing”, that is the use of metadata to catalogue
electronic documents.
According to Ridi (1997)32 and Biddiscombe (1996), reference
librarians can be considered as directed intermediaries between
specific user's requirements and the potential information which
he/she needs. Following Aghemo's (1995) opinion, this service has
therefore been the first to meet the technological development.
Diozzi (1993)33 talks about the urgency of “integration” of
information sources as a possible way to survive for reference
librarians: they have to learn how to manage different
informations on different supports. Banchieri (1997) underlines
that nowadays reference librarians is a consultant and
interpreter, filling the difference between users and
technological infrastructure. This is not a new profession, it's
simply the evolution of an old one, but there is an “added value”
to the reference service: the educational issue. According to
Gatti (1997) today users go to library not to make up for what
they don't have in their home private libraries, but to easily and
quickly find what they need in that specific moment. We are
describing a new dimension for libraries: the real possibility to
evolve to Learning Organizations.
So, the reference librarians seem to find, through this close
connection with the educational field and the potentiality of the
technological universe, a renewed vigor.
The debate about this new environment focuses on the definition of
this educational task: what we, as Information Professionals, are
expecting to teach? What we,as librarians, are able to teach?
Ridi (1996) asserts that our task is to teach how to do a
research, using all types of sources, but we cannot teach our
users how to use operative systems and word processors.
Conversely, if the aim of libraries is to create a connection
between users and every type of documents, Le Crosnier (1997),
Arnold (1999) and Bawden (2002) adfirm that libraries cannot limit
theirselves to offering the simple access to technological world
(Internet connection and some computers): they have to explain to
users how to use and enjoy these new tools. According to Revelli
(1998), if librarians don't understand their responsibilities in
this case, the risk is to create a strong division between people
who have the economic possibility to learn everything out of the
library and people who don't have the same opportunity. Similarly,
Lozano Diaz (2005) asserts that librarians have to reduce the
divide between rich information people and the poor too.
Although some authors, such as Salarelli (2005), still show
resistance to the idea of the librarianeducator, adducing fears
about the weight of new responsibilities and the lack of precise
criteria in the definition of librarians identity, this issue is
widely diffused and shared at international level.
Baró and Cosials (2003) assert that librarians are the most well
positioned teachers to make effective the role of the Library in
the educational process. According to Dowlin (2000) librarians
have the opportunity, thanks to their mentality and capacities, to
stimulate and effectively support the process of their
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institutions to become Learning Centers. Again, Wengert (2001)
states that stressing the role of librarians as teachers will lead
to a richer and more realistic ethical conversation.
We want to conclude this paragraph with a very stimulating point
of view: according to Bundy (1999) education is not a choice for
librarians, is a duty, because every library and every librarian
has an educational role to play in our society and if they do not,
they deny their calling and responsibility to their community.
In 1935, Ortega y Gasset asserted that in order to determine the
librarians mission we don't have to start from the man who
exercises it and neither from an abstract ideal which is expected
to define once for all what a library is and what being librarians
means, but from the social necessity to which our profession
answers. This necessity, the author concludes, as all the human
things, cannot be fixed and stable in the time and in the space;
it is by nature variable, in evolution, historical. We think
therefore that it's our duty to answer to the social questions of
our historical age: Information Literacy is today our professional
core.
2.5. Information Literacy
Reviewing specific literature about alternative words and phrases
used (e.g. “Information Competency”, “Information Mediacy”,
“Information Skills”), Bawden (2001b) shows that “Information
Literacy” is the most commonly used phrase to describe the
concept, demonstrating at the same time that much of the
literature abou it has been produced by librarians. It's not by
chance!
First of all, we must underline, according to Candy (2002) that
Information Literacy and Lifelong Learning are “inextricably
interwined”. This approach has two consequent issues:
– people must have access to needed information;
– people must be able to judge the quality of information.
Additionally, Andretta (2004) sees Information Literacy as the
foundation of Independent Learning.
Before entering into the close connection between Information
Literacy; Lifelong Learning and Librarianship, we should remember
Paul Zurkowsky (1974), who used the term for the first time,
writing “people trained in the application of information
resources to their work can be called information literates. They
have learned techiques and skills for using the wide range of
information tools as well as primary sources in molding
information solutions to their problems”.
We can create an immediate association of ideas: according to
Arnold (1999) the role of librarian is actually focused on
analysis and evaluation rather than on management of information.
So, a librarian must be Information Literate to carry out its
tasks correctly. We can take a step forward: librarian as educator
must be able to teach how to become Information Literate.
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We have to begin with considering the concept from a wider
perspective; following Abdelaziz's opinion, “Information Literacy
is a part of the basic entitlement of every citizen, in every
country in the world to freedom of expression and the right to
information, and it's instrumental in building and sustaining
demoracy”. Again, the author confirms the link with the
educational field: “Information Literacy is concerned with
teaching and learning about the whole range of information sources
and formats”, describing as Information Literate a person who
knows “why, when and how to use all of these tools, thinking
critically about the information they provide”.
Most definitions, including the last one, focuses on individual;
defining the concept, they start trying to describe who can be
called “Information Literate”.
The ALA (American Library Association) in 1984 stated: “To be
information literate, a person must be able to recognize when
information is needed and have the ability to locate, evaluate and
use effectively the needed information”. Similarly, Doyle (1992)
thinks that Information Literate, among many abilities34, must
first of all recognize the need for information, being able to
find and evaluate all types of resources. Again, Lenox (1993)
asserts that Information Literate has the analytical and critical
skills to formulate research questions and to evaluate results,
accessing to a variety of resources to meet the needed
information.
Conversely, Shapiro and Hughes (1996) have a broader approach,
considering Information Literacy as a “new liberal art”, able to
investigate information also to its social, cultural and even
philosophical context. This social aspect is underlined by Webber
and Johnson (2003) too: “Information Literacy is the adoption of
appropriate information behaviour to identify, through whatever
channel or medium, information well fitted to information needs,
leading to wise and ethical use of information in society”.
Librarianship universe nowadays has finally recognized the issue
as a unavoidable starting point to delineate future policies.
IFLA has a Information Literacy Section which previously was
called “User Education Round Table”: this is a very meaningful
fact. According to its Web presentation, this Section focuses on
all aspects of Information Literacy, including user education,
learning style, and, among other tasks what we consider most
important: “the training of librarians in teaching information and
technical skills”. User education and librarian education become
parts of a wider concept which allows us to return to our starting
point: the library as a Learning Organization.
At international levels, some standards about Information Literacy
have been carried out. We want to underline the ALA Standards
(2000)35 and the Australian Standards (2001): the comparison
between them emphasizes some important points. The Australian
approach is more and more inclusive: ALA addresses its
recommendations only to students, while the attention of the
Australian experts is on the person, without other specifications.
Australian Standards add a seventh point which is for use a very
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pleasant confirmation: “The Information Literate person recognises
that Lifelong Learning and partecipative citizenship require
Information Literacy”.
The English SCONUL (Society of College, National and University
Libraries)36 connects Information Literacy with the opportunity to
create something new; the Seventh Pillar states that Information
Literate must have “the ability to synthetize and build upon
existing information, contributing to the creation of new
knowledge”, that is what in a world, referring to the new
librarian's role, we called “creativity”!
Through the analysis of standards which seem to describe the tasks
previously attributed to the librarian of our age, it's now easy
to answer the question we placed at of this paragraph: it's not by
case! Librarianship and Information Literacy share a common land,
about competencies, aims and methods. So, we must reflect on this
association, because this is the key of our profession nowadays:
if we want to make the idea of Library as a Learning Organization
real, we must diffuse Information Literacy issue, learning to
learn continuosly and to teach our users to do the same.
2.6. The Reflective Practitioner
The reflective praxis, with the close connection between theory
and practice, had been philosophically developed by Aristotele.
After many centuries, this connection resists and it seems to find
constant confirmation. During the time, many authors have used it
to reduce the distance between ideas and their concrete
application.
John Dewey and his “How we think” (1933) represent the most
significant step to the development of educational thinking in the
twentieth century . Dewey's philosophical pragmatism, concern with
interaction, reflection and experience, and interest in community
and democracy, became a “myth”: its greater merit was just the
application of the Aristotelian theory to the educational field.
The aim was always the same: to find a effective and fast solution
to problems.
Donald Schön, fifty years after, applied Dewey's theory to the
Information environment. Two concepts are central for Schön:
“reflection in action” and “reflection on action”. According to
Usher (1997), reflecting on action means “looking to our
experiences, connecting with our feelings, and attending to our
theories in use”.
Schön (1983) considers the Reflective Praxis as the way in which
the practical professional will be able to extract and to separate
the theory from the practice, learning therefore from the action:
“The practitioner allows himself to experience surprise,
puzzlement, or confusion in a situation which he finds uncertain
or unique. He reflects on the phenomenon before him, and on the
prior understanding which have been implicit in his behaviour. He
carries out an experiment which serves to generate both a new
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understanding of the phenomenon and a change in the situation”.
A further application of this method to the Information Profession
has been carried out by Wallace. According to him (1991),
“reflection” is an interaction between the professional and the
situation. He uses the term “beyond reflection on”, emphasizing
the exploration of both the role and the potential role of the
information professional today.
Additionally, Perrone (2004) asserts that “expert is generally
seen as someone with a specialist knowledge or a high level of
ability in a particular skill”, weighing up the nature of
“expertise”, which “is about possessing knowledge or skills
putting this knowledge into practice”, that is what we normally
call problem solving abilities.
Accordind to Pat Dixon (2000), today information professional must
analyse the context in which they are operating, understanding
what can be an advantage and what can be an obstacle, always
focusing on user's needs. The first step we have to take is to
reflect on our role, on our potentialities, finding, once again,
an harmony between them. Following Lupton's (2002) opinion
librarians are often unconscious protagonists of a very important
change of role, from service providers to educators. Librarians
who design and deliver Information Literacy programmes must
reflect and see themselves as teachers rather than trainers,
encouraging a culture of reflective practice among collegues and
among users.

Some conclusive reflections
We don't want to use the term “conclusions”, which seems to mark a
line of too much definitive demarcation; we prefer “reflections”,
thinking about the future possibilities to analyse more in detail
some interesting starting points we have discovered during our
work.
At the begininng of our Literature Review, we ask ourselves to
find, if and where possible, concrete solution to the great
paradox of our profession: we live in the Information Society, but
as Information Professionals we don't have the adequate identity.
Well, we have emphasized some possible ways to follow, through
ethic values, moral imperatives, comparison with a glorious past;
one field, among and beyond all the others, seems to be today very
fertile: the educational one.
Let's analyze together some elements, originated from our
Literature Review, which need deeper investigation and some
explanations.
Contemporary literature well understands the close relationship
between Learning Society and Librarianship, emphasizing the
doble dimension of this fruitful connection: Lifelong Learning
for librarians and Lifelong Learning for users. Perhaps, also
considering both aspects, nowadays user education is the
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fundamental core. Remembering Tammaro (1999) and Dixon (2000),
we advices about the possible danger of this idea: as
information professionals, we cannot learn to teach, if we
before have not learnt to learn! So, our final aim remains
users, but we don't have to forget that to achieve it, the first
step is change our mentality.
It's universally recognized the definition of library as a
Learning Organization but we have not found, during the analysis
of literature, exemples of the concrete application of this
vision to the daily reality. It would be interesting, for future
researches, to focus on this aspect. Theorically, all works
perfectly, but what about the practice?
Reflecting on the economic weight, we have found some
interesting elements. It's true that today we are rich only if
we are able to find, access, manage and evaluate information
(that is being Information Literate!), but Information, as
everything in this world, has a cost. Also, the price of
information goes up every day, but we must pay that price! It's
strange and illogical, in our opinion, that most literature
about the economic aspect in libraries has been written up by
accademic researchers, persons who in many cases don't have a
direct work experience in a library. It's not a question of
competences, we don't want to discuss them; it's the possibility
to analyze the problem from a internal and more realistic
perspective. We have this perspective, we work in a small
library every day, and we know that the war between what sounds
worderful in theory and what is too much complicated to achieve
in the practice is still open. We agree with the need to look at
the issue from a wider point of view, we agree with the very
noble aims of ethic values and moral imperatives, believing in
our potentialities, but we cannot shelve a very urgent problem,
above all for small institutions: the lack of funds.
Librarians' attitude of minds must change: the verdict of the
literature is unanimous. The debate is about the ways and
methods to do it. We think we have been able to overview all
possible aspects of the issue. First of all, librarians must
have a strong and power sense of identity: this is the absolute
starting point. To achieve it, Information Professionals can
look at their past, emphasizing the continuity of aims and
functions, the inheritance of a consolidated tradition; on the
other side, we can look at the future, emphasizing on the
contrary the breaking with a too coercive past. In truth, we
think that the way for finding a new, or better renewed,
identity is not so important: what is fundamental is the goal,
that is understanding we have a really powerful role to play in
the society we're living in.
Well, we can draw up an only one real “conclusion”, which is
very simple to write but more and more difficult to make real:
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library as a Learning Organization can become a reality (library
must become it!) only if, as Reflective Information
Practitioners, as librarians proud of our role, we will be able
to diffuse among collegues and, above all, among users
Information Literacy. From the reviewing of literature, we are
inclined to consider this way the more effective opportunity to
make up the lost time. So, stop to the useless research of
definitions and open ways to our “creativity”! We can reinvent
our profession, our dignity, and the educational urgency offers
today to us an unlosable opportunity: let's enjoy it! It's on
us!
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1

The Schon's theory begins with the loss of the “stable state”, which implies
some consequences, first of all the necessity of a change in our behaviour:
“The loss of the stable state means that our society and all of its
institutions are in continuous processes of transformation.(...) We must
learn to understand, guide, influence and manage these transformations. We
must, in other words, become adept at learning”.
In the Schon's same period, Hutchins (1970) looked to the Ancient Greece as a
model of society with a deep sense of civilization, in which the education
and the reflection were fundamental pillars: “education was not a segregated
activity, conducted for certain hours, in certain places, at a certain time
of life. It was the aim of the Society”, p.33.

2

Pedler (1991) considers the Learning Organization a vision of what might be
possible, but he lists some unavoidable conditions: “(...) It's not brought
about simply by training individuals; it can only happens as a result of
learning at whole organization level. A Learning Organization is an
organization that facilitates the learning of all its members and continuosly
transforms itself”.

3

Watkins and Marsick (1992) stress staff involvements as prerequisite to a
real Learning Organization: “Learning Organizations are characterized by
total employee involvement in a process of collaboratively conducted,
collectively accountable change directed towards shared values or
principles”, p.118.

4

“Learning Organization where people continually expand their capacity to
create the results they truly desire, where new and expansive patterns of
thinking are matured, where collective aspiration is set free and where
people are continually learning to see the whole together”, p.3.

5

Boundy denounces the fault of Education in its traditional sense: “None of
the three levels of Formal Education (primary, secondary, tertiary) has
really grasped the implications of a world which has a surfeit of data and
informations, or the impossibility of sustaining Lifelong Learning in the 21st
century without Information Literacy”.
Again, following the Memorandum (2000): “The continuum of lifelong and
lifewide learning also means that the different levels and sectors of
education and training systems, including no formal domain, must work in
close concertation with each other”.

6

7

Resman (2003) introduces his reasoning in this way: “Lifelong Learning huhu
what's that? (...) To some authors it's adult leisure education. To others
it's UniversityIndustry partnership and Continuing Education for empolyment
and employability. To yet others it's the practical application of Open and
Distance Education and Training with sophisticated feedback systems. For me,
it's certainly all of those things, but much, much more”.

8

Gross (1997) gives this type of definition for the Lifelong Learning:
“Learning that is selfdirected and extends traditional education systems,
encouraging individuals to become independent learners”.

9

Candy (1991) describes the issue as follows: “Lifelong Learning takes, as one
of its principal aims, equipping people with skills and competencies required
to continue their own selfeducation beyond the end of formal schooling”,
p.15.

10

The Memorandum (2000) throws out six key messages about Lifelong Learning:
 new basic skills for all;
 more investment in human resources;
 innovation in teaching and learning;
 valuing Learning;
 rethinking guidance and counselling;
 bringing learning closer to home.

11

The “White Paper on growth, competitiveness and employment: the challenges
and ways forward into the 21st Century” (1993) is only about “enemployment”,
but it's interesting to underline the clear reference to the educative field
in 7th chapter: “Education and Training are expected to solve the problems of
the competitiveness of business, the employment crisis and the tragedy of

social exclusion and marginality in a word, they are axpected to help
society to overcome its present difficulties and to control the profund
changes which it is currently undergoing”. Among priorities for action on
job, European Commission puts at first place Lifelong Education and Training,
defining the first one as “the overall objective to which the national
educational communities can make their own contributions”.
12

During this Council in Lisbon (2000), European Communities aim to the
realization of a powerful “knowledgebased economy (...) capable of sustained
economic growth, more and better jobs and greater social cohesion”.

13

The time factor is underlined by Schick (1990) too, but it's not the only one
to be considered; the qualitative dimension focuses its attention on the
characteristics of Information: Keller & Staelin (1987) and Schneider (1987)
talk about usefulness, level of novelty, ambiguity, uncertainty, intensity
and complexity of the information as elements which must be analysed.
Following the Eppler's and Mengis's Literature Review (2003), we find a very
useful explanation about causes, effects and possible solutions. The causes
can be about the information itself quantity, quality, frequency or the
person receiving it (Kock, 2001), they can refer to the work environment or
to the technological one (Bawden, 2001).
The Information Overload is the result of a mix of these possible causes.
Among the effects, we can recognize inefficient work, demotivativation, lack
of perspective at individual level, and limited search directions,
difficulties to reach target groups, loss of control on the information and
loss of critical evaluation of it at the organizational level. There are some
countermeasures which we can adopt to prevent the risks of the Information
Overload. We have analysed the specific literature about possible ways to
avoid Information Overload. Improving personal time management skills and
techniques and training programs to augment information literacy could
represent, according to Bawden (2001), very important factors at professional
level. Similarly, Allert (2001) considers some possible solutions connected
with the characteristics of information, such as defining quality through the
promulgation of shared rules for the diffusion and creation of information
and communication. Again, Tushman and Nadler (1978) propose coordination at
organizational dimension, Galbraith (1974) talks about the creation of
lateral relationships and Schneider (1987) asserts the importance to reduce
divergence among people through socialization.

14

The four fundamental aims of the Round Table are:
 to provide a forum for the exchange of ideas and concerns among continuing
library education, training and staff development;
 to provide learning activities and material to maintain the competencies of
those who provide continuing library education;
 to provide a force for initiating and supporting programs to increase the
avaialbility of quality continuing education;
 to create an awareness of, and need of, continuing library education on the
part of employees and employers.
The Statute is available on line at:
http://www.ala.org/ala/clenert/clenebylaws/bylaws.htm.
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Although they can appear extremely connected until being confused in many
occasions, Lifelong Learning and Staff Training are concepts that have
different matrices and means. We agree with Barbara Conroy's (1977) opinion:
the Stafftraining is aimed above all to upgrade the abilities of an
organization, in order to complete its mission with greater efficiency and
effectiveness, through the improvement of the staff skills; Lifelong Learning
represents instead the activities that the individuals realize in order to
grow at personal and professional level.

16

In the first chapter of her “The Electronic Library”, Jennifer Rowley (1998)
realizes a brief literature review about the topic. Following her text,
Oppenheim (1997) see the Electronic Library as “an organized and managed
collection of information in a varuety of media (...) but all in digital
form”. Trolley (1995) consider it “the common vision of librarians,
publishers, technology experts and researcher of access to all information,
anywhere, anytime”. Referring to the debate about physical or digital
collections, the author states: “My vision is of a multimedia library which
reflects the different forms and formats that its community find convenient

for communication and storage. Not all information or documents will be in
digital form, and not all will be available for access over digital
networks”, p.4.
17

Chris Rusbridge (1998) defines the “Hybrid Library” as follows: “the hybrid
library was designed to bring a range of technologies from different sources
together in the context of a working library, and also to begin the explore
integrated systems and services in both the electronic and print
environments. The hybrid library should integrateaccess to all different
kinds of resources, using different technologies from the digital library
world, and across different media. The name hybrid library is intended to
reflect the transitional state of the library, which today can neither be
fully printes nor fully digital”.

18

Kaye Gapen emphasizes the dimension of a Virtual Library, able to cancel
phisical distances: “the Virtual Library has been defined as the concept of
remote access to the contents and services of libraries and other information
resources, combining an onsite collection of current and heavily used
materials in both print and electronic form, with an electronic network which
provide access to, and of delivery from, external worlwide library and
commercial information and knowledge sources. In essence, the user is
provided the effect of a library which is a synergy created by bringing
together technologically the resources of many, many libraries and
information services”, p. 2.

19

Ross Atkinson agrees on Tammaro's vision, considering Digital Library as a
controlled and monitored zone of Internet, where we can find digital
resources, clearly organized by qualified professionals. Similarly, Michael
Lesk (1997) considers it as a collection of digitalized and arranged
information.
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In the article “Il futuro della biblioteca è ICT”, Anna Maria Tammaro (1996)
confirms the urgency of a change in librarians' mentality, recognizing the
new role of their work in a technological environment: “Bisognerà (...)
abituarsi a pensare alla biblioteca nell'ambito dell'innovazione delle
telecomunicazioni: la biblioteca non più come luogo fisico, ma biblioteca
virtuale o elettronica (...) come punto d'accesso ai sitemi informativi
locali e mondiali, aperta alle nuov esigenze della società
dell'informazione”.

21

Muñoz Gómez and Rubiano Montaño (1998) state the importance of librarians
today: “(...)parece evidente la existencia cada vez más importante de la
figura del bibliotecario digital como elemento clave para el desarrollo de la
sociedad actual (...). Los bibliotecarios hoy día tienen que asegurar que
todos los documentos estarán disponibles en todo momento y desde cualquier
lugar. La biblioteca digital necesita de bibliotecarios digitales pues no
pueden ser construidas, gestionadas y preservadas sin la ayuda de estos
profesionales(...) Los bibliotecarios tienen cada vez más importancia en
cualquier sector de la sociedad que se ve desbordado por la cantidad de
información que le rodea”. This is a very important paper, referring to the
absolute necessity of professional figures, as librarians, in the actual era.
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We quote Anna Banchieri's (1997) in her original language: “L'idea della
totale soppressione delle biblioteche è comunque legata ad una serie di
supposizioni sovente poco valide e realistiche. Sarebbe infatti innanzitutto
necessario che tutta l'informazione mondiale, presente e passata, fosse in
forma digitale ed accessibile a tutti, indipendentemente dallo stato sociale
e dalle disponibilità economiche. Se è vero che gran parte dell'informazione
corrente è direttamente prodotta in forma digitale, quale parte del processo
di pubblicazione, esiste tuttavia il problema di riconvertire l'enorme
quantità di dati elaborati finora esclusivamente su carta”, p.37.

23

Describing the passage to the Internet model of working, Ridi exalts the
mediation as follows: “Il passaggio al modello (culturale e telematico) della
Rete non conduce alla disintermediazione, ma porta piuttosto verso la iper
mediazione (...) perché aumentando i percorsi informativi, comunicativi e
documentari possibili, aumentano in proporzione anche le possibilità di
scelta e il bisogno di una molteplicità di punti di vista da cui affrontare i

problemi cognitivi e di criteri con cui ordinare il docuverso”, p.10.
24

Barbara J. Ford has been President of the ALA, American Library Association;
today she is a member of the Chicago Public Library Commission. The quoted
sentence refers to a conference about Public Libraries held in Barcelona in
2002.
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We want to transcribe the full abstract of Fernandez Molina's (2000) article
because of its many interesting suggestions: “Information professional carry
out their tasks in specific social and political contexts. Their activity is
shaped by a range of norms, including ethical and legal ones. In our days,
active and future information professionals should be inculcated two basic
ideas: the first one is that information should not be regarded exclusively
as a market good (rather than understanding it in purely economic terms, they
should strive to defend the interest of citizens openly and free). Secondly,
they must never forget their mission of enabling the access to any type of
information, without imposing any control or censorship related to beliefs,
political, social or religious ideas”.

26

Mckee (2002) explains very clearly the concept: “Our principles, our values,
our ethics also do not change (...). We stand as a profession for equality,
inclusivity, mutuality and also for freedom and individuality”.

27

Also McCallum (2002) talks about the need to add value to our profession; in
an environment deeply transformed by technologies, we have the duty to
continue to add value to our daily activities, as always we have done,
providing people with the information resources they want or need.

28

Barajas and Sánchez (2005) write: “La función del bibliotecario será siempre
la misma, cambian las formas, surgen nuevas herramientas, (...). La misión
principal es la satisfacción del usuario en sus necessidades de información”.

29

“Vocation and willingness” are traductions of the Italian words “vocazione e
volontà”, describing by Salarelli (2000) as fundamental tools to face the new
environment. In author's opinion, information and identity are inextricably
connected ideas for librarians today:
“(...) spirito che deve essere guerrier per poter svolgere il proprio lavoro
al servizio di comunità troppo spesso avare di mezzi e ingrate di
riconoscimenti. Vocazione e volontà: sono atteggiamenti fondanti di una
professione che nei secoli mai come oggi rappresenta un baluardo contro il
definitivo imbarbarimento dello spirito (...). Informazione e identità sono
termini correlati, il secondo non può svilupparsi senza il primo, e se
l'informazione è massiccia e confusa anche la nostra percezione del mondo che
ci circonda non potrà che essere tale”, p. 11.
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Gómez and Montaño (1998) stress the idea of a librarian who must learn to
face the reality with lively curiosity and constant interest:
“(...) creación de un personal capaz de crear (...); capaz de un aprendizaje
constante (...), y lo más importante, capaz de innovar. (...) Este
profesional debe tener inquietudes por aprender, estar al día, conocer lo
último en su ámbito profesional y leer mucho pero de forma selectiva. Debe
ser una persona con imaginación y visión del futuro, y despuesta a hacer
realidad esa visión”.
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Tammaro (1997) explains that for cataloguers librarians it's time to learn
how they can catalogue electronic sources: metacataloguing means to use meta
information which is into the document in order to construct priviliged
access ways (by type of users, by discipline, by type of document...).
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Ridi (1997) defines the reference service as follows: “l'insieme di tutte le
operazioni che tendono a facilitare l'incontro tra un bisogno informativo
anche inespresso o inconscio e la risorsa informativa che può soddisfarlo”,
p. 2.
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Ferruccio Diozzi (1993) writes: “S'impone il
fonti informative, sia per quel che riguarda
interne all'organizzazione in cui si opera o
riguarda la tipologia dell'informazione”, p.

concetto dell'integrazione delle
la loro collocazione, fonti
fonti remote, sia per quel che
58.
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The Doyle's (1992) full text, we refer to, is the following:
“Information Literate recognises the need for information; recognises that
accurate and complete information is the basis for intelligent decision
making; identifies potential sources of information; develops successfull
search strategies; accesses sources of information, including computerbased
and other technologies; evaluates information; organises information for
practical application; integrates new information into an existing body of
knowledge; uses information in critical thinking and problem solving”.
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According to ALA US Higher Education Standards (2000), “the information
literate student:
 determines the nature and extent of the needed information;
 accesses needed information effectively and efficiently;
 evaluates information and its sources critically and incorporates selected
information into his/her knowledge base and value system;
 individually or as a member of a group uses information to accomplish a
specific purpose;
 understands many of the economic, legal, and social issues surrounding the
use of information and accesses and uses information ethically and legally”.

36

According to SCONUL Information Skills in higher education (1999), the seven
pillars of Information Literacy are the abilities:
 to recognize a need for information;
 to distinguish ways in which the information gap may be addresses;
 to construct strategies for locating information;
 to locate and access information;
 to compare and evaluate information obtained from different sources;
 to organise, apply and communicate information to others in ways
appropriate to the situations;
 to syntethize and build upon existing information, contributing to the
creation of new knowledge.

References
Abdelaziz, A. (2004) Information Literacy for lifelong learning.
In: World Library and Information Congress: 70th Ifla General
Conference and Council, Buenos Aires. Available en pdf format at:
http://www.ifla.org/IV/ifla70/paper/116eAbid.pdf (Accessed: 10
July 2005).
Aghemo, A. (1995) Le risorse informative elettroniche. Biblioteche
oggi, XIII (9), p.813.
Aghemo, A. (1996) Questioni di biblioteca elettronica. Biblioteche
oggi, XIV (2), p.1014.
Aghemo, A. (1998) Il profilo del reference librarian nel nuovo
contesto multimediale. Relazione presentata al convegno
Bibliotecario nel 2000. Come cambia la professione dell'era
digitale. Milano, 1213 marzo 1998.
Alfino, M. and Pierce, L. (2001) The social nature of information.
Library Trends, 49 (3), p.471485.
Allendez, P.M. (2002) Sobre las bibliotecas, los bibliotecarios y
la globalización. Biblios, 2 (13), p. 1119.
Allendez, P.M. (2004) El impacto de las nuevas technologías en la
competencia laboral del bibliotecario del siglo XXI. Biblios, 5
(17), p. 2535.
Allert, J.I. (2001) A 12 step (or so) program for Information
Junkies. Training and Development, 55, p.3237.
American Library Association Presidential Committee on Information
Literacy (1989) Final Report. Chicago: American Library
Association.
Andretta, S. (2004) Information literacy developing the Reflective
Practitioner In Proceeding 5th Annual Conference of the LTSN Centre
for Information and Computer Science, Belfast (UK).
Angori, S. (2003) Educazione permanente: quali prospettive?
Prospettiva EP, 4. Available en pdf format at:
http://www.unisi.it/IRF/materialididattici/corso
angori/Educazionepermanentericercheedesperienze.pdf (Accessed: 2
July 2005).
Arnold, S.E. (1999) The future role of the information
professional. Electronic Library, 17 (6), p. 373375.
Atkinson, R. (1996) Library functions, scholarly communication and
the foundation of the digital library: laying claim to the control
zone. Library Quarterly, LXVI, p.239265.
Baldazzi, A. (2001) La società dell'informazione dalla teoria alla
prassi. Gli alberi di conoscenza. Aida Informazioni: rivista di

scienze dell'informazione, 19 (1), p. 3238.
Balino, F. (2002) Verso l'internazionalizzazione dell'informazione
in biblioteconomia e scienze dell'informazione. Aida Informazioni:
rivista di scienze dell'informazione, 20 (23).
Balsamo, L. (1981) La preparazione professionale dei bibliotecari
a livello universitario. Accademie e biblioteche d'Italia, XLIX
(1), p.1420.
Balsamo, L. (1989) Funzione e utilizzazione del censimento dei
beni librari. Biblioteche oggi, VII (1), p.3140.
Banchieri, A. (1995) Internet society. Biblioteche oggi, XIII (9),
p.7677.
Banchieri, A. (1997) Cosa c'è dietro l'angolo? Previsioni
(ottimistiche) sul futuro delle biblioteche. Biblioteche oggi, XV
(2), p.3640.
Baró, M. and Cosials, A. (2003) Scholl librarians to facilitate an
educational change process. In: Proceedings 69th Ifla General
Conference and Council, Berlin.
Basili, C. (1998) Verso la società dell'informazione: le
professioni dell'informazione fra ricerca di identità e linee di
convergenza. Biblioteche oggi, 16 (6), p.5053.
Basili, C. (2001) LA società dell'informazione “Information
Literacy”: un concetto solo statunitense? Aida Informazioni:
rivista di scienze dell'informazione, 19 (2), p.1013.
Bawden, D. (2001) Information and digital literacies, a review of
concepts. Journal of Documentation, 57 (2), p.218259.
Bawden, D. (2001b) Information Overload. Library and Information
Briefings, 92. Available at:
http://litc.sbu.ac.uk/publications.iframe.html (Accessed: 10 July
2005).
Bawden, D. (2002) Revisión de los conceptos de alfabetización
informacional y alfabetización digital. Anales de Documentación,
5, p.361408.
Berleur, J. and Brunnstein, K. (1996) Ethics of Computing. Codes,
spaces for discussion and law. London: Chapman & Hall.
Bianciardi, L. (2000) Ma il fenomeno della “disintermediazione”
esiste davvero? Aida Informazioni: rivista di scienze
dell'informazione, 18 (34).
Biddiscombe, R. (1996) The enduser revolution: CDROM, Internet
and the changing role of the information professional, London:
Library Association.
Bundy, A. (1999) Challenging Technolist: the educational
responsibility of librarians. In: IATUL Conference Proceedings.

Available at:
http://www.iatul.org/conference/proceedings/vol09/papers/abs/bound
y.html (Accessed: 11 July 2005).
Candy, P.C. (1991) Selfdirection for Lifelong Learning.
California: JosseyBass.
Candy, P.C. (2000) Mining in Cyberia: researching information
literacy for the digital age. In: C.S. Bruce and C. Candy (Eds),
Information literacy around the world: advances in prograns and
research. Wagga Wagga, NSW: Centre for Information Studies,
Charles Sturt University.
Candy, P.C. (2002) Lifelong Learning and Information Literacy.
White Paper Prepared for Unesco. Forum of Information Literacy,
Prague. Available at:
http://www.nclis.gov/libinter/infolitconf&meet/Candypaper.htm
(Accessed: 2 July 2005).
Clyde, L.A. (2004) Librarians and breaking barriers to Information
Literacy: implications for continuing professional development and
workplace learning. In: 70th IFLA general Conference and Council,
2227 August 2004, Buenos Aires. Available en pdf format at:
http://www.ifla.org/IV/ifla70/papers/020eClyde.pdf (Accessed: 1
July 2005).
Cobada Arenal, M.T. (2001) El profesional de la información ante
los desafíos del paradigma tecnológico. Acimed, 9 (3).
Coffield, F. (1994) Research Specification for the ESRC Learning
Society: Knowledge and Skills for Employment Programme. ESRC.
Commission of the European Communities (1993) White paper on
growth, competitiveness and emplyment: the challenges and ways
forward into the 21st century. Brussels. Available at:
http://europa.eu.int/en/record/white/c93700/contents.html
(Accessed: 1 July 2005).
Commission of the European Communities (2000) A Memorandum on
Lifelong Learning, Commission Staff: Working Paper. Available en
pdf format at:
http://europa.eu.int/comm/education/programmes/evaluation/cedefop/
annex_position_paper_en.pdf (Accessed: 1 July 2005).
Commission of the European Communities (2001) Making an European
Area of Lifelong Learning a Reality. Communication from the
Commission. Available en pdf format at:
http://europa.eu.int/comm/education/policies/III/life/communicatio
n/com_en.pdf (Accessed: 5 July 2005).
Commission of European Council (2000) Lisbon European Council,
Presidency Conclusions. Available at:
http://www.europarl.eu.int/summits/lis1_en.htm (Accessed: 1 July
2005).
Conroy, B. (1977) Human resources development for library
personnel: A manual for programs of staff developmente and

continuing education. Littleton, Colorado: Libraries Unlimited.
Currás, E. (2000) La sociedad de la información: cuestión de suma
actualidad. Technocal Report, Documentos de interés, AHDI.
D'Alessandro, D. (2003) L'ABCD della professione, ovvero
archivisti, bibliotecari, conservatori e documentalisti. AIB
Notizie, XV (6), p.34.
Dallape Matson, L. and Bonski, D.J. (1997) Do digital libraries
need librarians? An experiential dialog. Available at:
http://www.onlineinc.com/onlinemag/NovOL97/matson11.htm (Accessed:
15 August 2005).
Davenport T.H. And Prusak, L. (1998) Working knowledge: How
organizations manage what they know. Boston: Harvard Business
School Press.
De Gregorio, M. (2000) Società dell'informazione: professioni a
confronto: Resoconto del VI Convegno Nazionale AIDA. Aida
Informazioni: rivista di scienze dell'informazione, 18 (34).
Delors, J. (1997) Nell'educazione un tesoro : rapporto all'UNESCO
della Commissione internazionale sull'educazione per il 21st
secolo. Roma : Armando.
Demsey, K. (2002) Visibility: decloaking the invisible librarian.
Searcher, 10 (7), p.7681.
Desai, C.M. (2002) Continuing Education needs of Science and
Technology Librarians: Results of the 2001 Continuing Education
Committee Survey. Issues in Science and Technology Librarianship,
34. Available at: http://www.istl.org/02spring/article5.html
(Accessed: 3 July 2005).
Dewey, J. (1933) How We Think. New York: D. C. Heath.
Di Mattia, S. and Oder, N. (1997) Knowledge Management: hope, hype
or Harbinger? Library Journal, 15, p.3335.
Diozzi, F. (1993) Informazione in linea. Roma: AIB.
Dixon, P. (2000) Il bibliotecario che riflette. Biblioteche oggi,
18 (8), p.1620.
Dowlin, K.E. (2000) The convergence of methodology for the
traditional school of Library and Information and the continuing
education of the professional. In: Proceedings of 66th IFLA Council
and General Conference, Jerusalem. Available at:
http://www.ifla.org/IV/ifla66/papers/150136e.htm (Accessed: 2
July 2005).
Doyle, C. (1992) Outcome measures for information literacy within
the national education goals of 1990: final report of the National
Forum on Information Literacy. Washington DC: Lis Department of
Education.

Edwards, R. (1997) Changing Places? Flexibility, lifelong learning
and a learning society. London: Routledge.
Enser, P. (2002) The role of professional body accreditation in
Library and Information Science education in the UK, In:
Proceeding of 68th Ifla Council and General Conference. Glasgow.
Available en pdf format at:
http://www.ifla.org/IV/ifla68/papers/094156e.pdf (Accessed: 10
July 2005).
Farinelli, F. (2005) Perchè non bisogna dimenticare l'educazione
permanente. Available en pdf format at:
http://www.provincia.torino.it/formazione/file
storage/download/farinelli_ed_permanente.pdf (Accessed: 5 July
2005).
Fernandez Molina, J.C. (2000) Los aspectos éticos en la formación
de los professionales de la información. Revista de Investigación
Iberoamericana en Ciencia de la Información y Documentación, 1
(2). Available en pdf format at:
http://www.ucm.es/info/multidoc/publicaciones/journal.pdf
(Accessed: 11 July 2005).
Fine S. (1986) Terminal paralisys or showdown at the interface, in
Human Aspects of Library Automation. Edited by D. Shaw, Urbana
Champaign, University of Illinois: Graduate School of Library and
Information Science, p.315.
Fondin, H. (2002) La scienza dell'informazione, postura
epistemologica e specifità disciplinare [Italian translation of La
science de l'Information: posture epistémologique et spécificité
disciplinaire]. Aida Informazioni: rivista di scienze
dell'informazione, 20 (1), p.524.
Fourie, I. (2001) Debemos tomarnos en serio la desintermediación?
Anales de Documentación, 4, p.267282.
Galbraith, J.R. (1974) Organization design: An Information
Processing View. Interfaces, 3, p.2836.
Gapen, K. (1993) The virtual library: knowledge, society and the
librarian, in Virtual library; vision and realities. Edited by
Laverna M. Saunders, Westport, Mecker, p.114.
Garvin, D.A. (1994) Building a Learning Organization. Business
credit, 96 (1).
Gatti, G. (1997) Macchine celibi? Accumulo e distribuzione
dell'informazione fra tecnologie e professionalità. Biblioteche
oggi, XV (6), p.621.
Gobbi, M. (1995) Where was Schön led us? The impact of the
“Reflective practitioner” upon nurse education, practice and
research. Scutrea Conference Paper.
Gross, R. (1997) The lifelong learner. New York: Simon & Schuster.

Hathorn, C. (1997) The librarian is dead, long live the librarian.
Available at: http://www.pretext.com(oct97/features/story4.htm
(Accessed: 15 July 2005).
Hughes, C. and Tight, M. (1998) The myth of the Learning Society.
In: Inside the Learning Society. London: Cassel.
Hull, B. (2002) Libraries, deliverers of lifelong learning as
strong as our weakest link. In: Proceedings of 68th Ifla Council
and General Conference, Glasgow. Available en pdf format at:
http://www.ifla.org/IV/ifla68/papers/172091e.pdf (Accessed: 3
July 2005).
Hurych, W. and Koehler, W. (2001) Ethical Values of Information
and Library Professionals: An Expanded Analysis. International
Information & Library Review, 32 (¾), p.485506.
Husén, T. (1974) The Learning Society. London: Methuén.
Hutchins, R.M. (1970) The Learning Society. Harmondsworth:
Penguin.
International Commission on the Development of Education (1972)
Learning to be: the world of education today and tomorrow. A cura
di Edgar Faure. Paris: Unesco.
Kalyane, V.L. and Kalyane, S.V. (1992) Librarianship in 2000. AD
University News, 30 (35), p.7374.
Kandemir, Ü. (2003) Professional Development for Librarians in
Turkey. Turkey: Librarian Association.
Katsirikou, A. (1999) The innovation in every day life of
libraries, In: Proceedings of Iatul Conference. Available at:
http://www.iatul.org/conference/proceedings/vol09/papers/katsirik.
html (Accessed: 2 July 2005).
Keller, K.L. And Staekin, R. (1987) Effects of quality and
quantity of information on decision effectiveness. The Journal of
Consumer Research, 14, p.200213.
Kerka, S. (1995) The Learning Organization: myths and realities.
ERIC Clearinghouse. Available at:
http://www.cete.org/acve/docgen.asp?tbl=archive&ID=a028 (Accessed:
10 July 2005.
Kirk, J. and Poston, B. (1990) Into the 21st Century: Library and
Information Services in Schools. Sydney: Australian Library and
Information Assn.
Kniffel, L. (2001) Delegate plot future for continuing
professional education. American Libraries, XXXII (11), p.4243.
Kock, N. (2001) Information overload and worker performance: a
process centered view. Knowledge and Process Management, 4, p.256
264.

Koehler, W. and Pemberton, J.M. (2000) A search for core values:
towards a Model Code of Ethics for Information Professionals.
Journal of Information Ethics, 9 (1), p.2654.
Koganuramath, M.M. and Angadi, M. (2000) Interpersonal skills for
effective library management. In: Proceedings of Dr. S.R.
Ranganathan Memorial National Seminar on Library Public Relations:
Challenges of the New Millennium, Goa, p.610.
Lancaster, F.W. and Sandore, B. (1997) Technology and management
in library and information services. London: Library Association.
Le Crosnier, H. (1997) Les bibliothèques numériques. Proceedings
of Inforoutes et technologies de l'information: une chance pour le
développement économique et social dans l'aire francophone Asie du
SudEst, Chine, Océan Indien, Pacifique, Hanoi, 26 octubre 1997.
Available at:
http://www.info.unicaen.fr/herve/pub97/hanoi/hanoi.htm (Accessed:
15 july 2005).
Lengrand, P. (1975) L'homme du devenir: Vers une éducation
permanente. Paris: Entente.
Lenox, M.F. (1993) Information Literacy in the educational
process. The Educational Forum, 57 (2), p.312324.
Lesca, H. and Lesca, E. (1995) Gestion de l'information, qualité
de l'information et performances de l'entreprise. Pris: Litec.
Lesk, M. (1997) Practical digital libraries: books, bytes, and
bucks. San Francisco: Morgan Kaufmann Publishers.
Lozano Diaz, R. (2005) nuevos profesionales para un nuevo modelo
de biblioteca pública. Pez de Plata: Bibliotecas Públicas a la
Vanguardia,4.
Lupton, M. (2002) he getting of wisdom: reflections of a teaching
librarian. Australian Academic and Research Libraries, 33 (2),
p.7585.
MacKenzie, O.J. (1999) Knowledge management and the information
professional. Information Services and use, 19, p.716.
Mapp, E. (1995) The invisible librarian. Library Journal, 19 (1).
Marfleet, J. And Kelly, C. (1999) Leading the field: the role of
the information professional in the next century. Electronic
Library, 17 (6), p.359364.
McCallum, I. (2002) Returning to Ithaca to get on with the
mission: defining value in terms of our contribution to our
customers and our profession. Australian Library Journal, 51 (1).
Available at:
http://alia.org.au/publishing/alj/51.1/full.text/ithaca.html
(Accessed: 2 July 2005).
McKee, B. (2002) The new information professional: plus ça change,

plus c'est la même chose. Aida Informazioni: rivista di scienze
dell'informazione, 20 (23), p.115123.
Minetto, S. (1997) Strategie e ruoli nell'era di Internet. In
margine alla ventesima edizione dell'”Online information meeting”.
Biblioteche oggi, XV (3), p. 6265.
Muñoz Gomez M. and Rubiano Montaño P. (1998) El bibliotecrio
digital: el perfil de un nuevo professional de la información. In:
6es Jornadas Españolas de Documentación: los sistemas de
información al servicio de la sociedad, 2931 octubre 1998.
Valencia: Fesabid.
Muzi, M. (2005) La formazione della cittadinanza. Available at:
http://www.comune.modena.it/home2002/filodiretto.shtml (Accessed:
4 July 2005).
Nardi, B.A. And O'Day, V.L. (1999) Information ecologies: using
technology with heart. Cambridge: Massachussets.
Olsgaard, J. (1984) The relationship between administrative style
and the use of computerbased systems: an attitudinal study of
academic library professionals. Doctoral dissertation, Urbana
Champaign, University of Illinois: Graduate School of Library and
Information Science.
Oppenheim, C. (1997) Editorial. International Journal of
electronic library research, 1 (1), p.12.
O'Reilly, C.A. (1980) Individuals and information overload in
organizations: is more necessarily better? Academy of Management
Journal, 23, p.684696.
Ortega y Gasset, J. (1962) Misión del bibliotecario y otros
ensayos afines. Madrid: Revista de Occidente.
Pedler, M. (1991) The Learning Company. A strategy for sustainable
development. London: McGrawHill.
Perrone, V. (2004) Librarians and the nature of expertise. In:
Proceedings of LIANZA Conference, Made in Aotearoa: Learn, Network
and Celebrate, New Zealand.
Ranganathan, S.R. (1963) The five laws of library science. Bombay:
Asia Publishing House.
Ransom, S. (1992) Towards the learning society. Education
management and administration, 20 (2), p.6879.
Ransom, S. (1998) Inside the Learning Society. London: Cassell.
Resman, S. (2003) A lifetime as a lesson. In: Proceedings of Ifla
General Conference and Council, Berlin. Available en pdf format
at: http://www.ifla.org/IV/ifla69/papers/031eResman.pdf
(Accessed: 2 July 2005).
Revelli, C. (1995) Compiti e caratteristiche del bibliotecario 2.

Biblioteche Oggi, XIII (2), p.4651.
Revelli, C. (1998) Un mestiere in evoluzione. Biblioteche oggi, 16
(5), p.4046.
Ridi, R. (1996) Internet in biblioteca. Milano: Bibliografica.
Ridi, R. (1998) Dal canone alla rete: il ruolo del bibliotecario
nell'organizzazione del sapere digitale. In: Bibliotecario nel
2000. Come cambia la professione nell'era digitale. Milano,
Regione Lombarda, Direzione Generale Cultura.
Ridi, R. (1998b) Ipertesti, ipercataloghi, ipermappe: il ruolo
dell'immagine nel cuore della biblioteca. In: Biblioteca e nuovi
linguaggi. Come cambiano i servizi bibliotecari nella prospettiva
multimediale. A cura di Ornella Foglieni. Milano: Bibliografica.
Romans, M. and Viladot, G. (1988) La educación de las personas
adultas. Barcelona: Paidós.
Rowley, J. (1998) The electronic library. Library Association
Publishing.
Rusbridge, C. (1998) Towards the hybrid library. DLib Magazine,
VII (2). Available at:
http://www.dlib.org/dlib/july98/rusbridge/07rusbridge.html
(Accessed: 10 July 2005).
§§§
Salarelli, A. (1995) WWW: Internet come un ipertesto. Biblioteche
oggi, XIII (9), p.1419.
Salarelli, A. (1996) Nella notte dove tutte le vacche sono nere
qualcuno prova ad accendere un cerino. Scuole di biblioteconomia e
risorse di rete. Biblioteche oggi, XIV (3), p.1219.
Salarelli, A. (1996b) Ricerca e valutazione delle informazioni in
World Wide Web. Archivi & Computer, VI (5), p.413430.
Salarelli, A. (1997) WWW. Roma: Associazione Italiana Biblioteche.
Salarelli, A. and Tammaro A.M (2000) La biblioteca digitale.
Milano: Bibliografica.
Salarelli, A. (2001) L'orizzonte dei documenti. Biblioteche oggi,
XIX (3), p.6769.
Salarelli, A. (2002) Affrontare l'information overload: una
riflessione sulle patologie da eccesso di informazione. Bollettino
AIB, XLII (1), p.720.
Salarelli, A. (2005) Il bibliotecario sopraffatto. Bibliotime,
VIII (1). Available at: http://www.spbo.unibo.it/bibliotime/num
viii1/salarelli.htm (Accessed: 18 August 2005).
Schick, A.G. (1990) Information Overload: a temporal approach.
Accounting organization and society, 15, p.199220.

Schneider, S.C. (1987) Information Overload: causes and
consequences. Human Systems Management, 7, p.143153.
Schön, D. A. (1973) Beyond the Stable State. Public and private
learning in a changing society. Harmondsworth: Penguin.
Schön, D. (1983) The Reflective Practitioner. How professionals
think in action. London: Temple Smith.
Schön, D. (1987) Educating the Reflective Practitioner. San
Francisco: JosseyBass.
Senge, P.M. (1990) The Fifth Discipline. The art and practice of
the learning organization. London: Random House.
Shapiro J. And Hughes, K. (1996) Information Literacy as a Liberal
Art: enlightenment proposals for a new curriculum. Educom Review,
31 (2), p.3135.
Smith, D. (1993) The greening of librarianship: charting a new
course for continuing library education. In: Continuing
professional education and IFLA: past, present and a vision for
the future: proceeding of the IFLA CPERT, Second World Conference
on Continuing Professional Education for the Library and
Information Science Professions, edited by Blanche Wools. München,
Saur, p.1123.
Southon, G. and Todd, R. (2001) Library and information
professionals and knowledge management conceptions, challenges and
conflicts. The Australian Library Journal, 50 (3). Available at:
http://archive.alia.org.au/alj/50.3/full.text/conceptions.challeng
es.html (Accessed: 4 July 2005).
Stone, E. (1986) The growth of continuing education. Library
Trends, XXXIV (3), p.489513.
Tammaro, A.M. (1994) La fornitura elettronica dei documenti. Un
nuovo ruolo per le biblioteche. In: Il linguaggio della
biblioteca. Scritti in onore di Diego Maltese raccolti da Mauro
Guerrini. Milano: Bibliografica, p.201219.
Tammaro, A.M. (1994b) Per la biblioteca un futuro “virtuale”.
Biblioteche oggi, XII (2), p.47.
Tammaro, A.M. (1995) Il cybrarian, ovvero il bibliotecario
mutante. Come le prospettive aperte da Internet possono incidere
sul futuro della professione. Biblioteche oggi, XIII(3), p.1215.
Tammaro, A.M. (1996) Il futuro della biblioteca è ICT. Biblioteche
oggi, XIV (7), p.3841.
Tammaro, A.M. (1996b) La ricerca ed il recupero dell'informazione.
Biblioteche oggi, XIV (9), p.8487.
Tammaro, A.M. (1997) Catalogando, catalogando... metacatalogando.
Biblioteche oggi, XV (1), p.8084.

Tammaro, A.M. (1997b) Come cambia il prestito interbibliotecario?
Biblioteche oggi, XV (1), p.8084.
Tammaro, A.M. (1998) L'accesso conviene. Biblioteche oggi, XVI
(7), p.6063.
Tammaro, A.M. (1999) La comunicazione scientifica e il ruolo delle
biblioteche. Biblioteche oggi, XVII (8), p.7882.
Tammaro, A.M. (1999b) Apprendere ad apprendere. Biblioteche oggi,
XVII (10), p.4652.
Tees, M. (1991) Harmonization of education and training for
information professionals. Ifla Journal, XVII (3), p.232234.
Toffler, A. (1970) Future shock. New York: Random House.
Toriello, F. (2005) Per una pedagogia del corso di vita.
Riflessioni e orientamenti a partire dlal'analisi di alcuni
Documenti Europei di politiche dell'educazione. Available en pdf
format at: http://www.educazionedegli
adulti.it/materiali/Filippo.pdf (Accessed: 5 July 2005).
Trilla Bernet, J. (1993) Otras educaciones: animación
sociocultural, formación de adultos y ciudad educativa. Barcelona:
Anthropos.
Trolley, J. (1995) Planning the electronic library. Bullettin of
the American Society for Information Science, 21, p.1720.
Tushman, M.L. And Nadler, D.A. (1978) Information Processing as an
Integrating Concept in organizational Design. Academy of
Management Review, 3, p.613625.
Ventura, N. and Gascón, J. (2003) Entrevista a Barbara J. Ford.
Hem d'estar orgullosos de ser bibliotecaris. Item. Revista de
Biblioteconomia i Documentación, 33, p.1527.
Vannucci, L. (2000) Continuing Professional Education in Library
Systems: a case study, The University of Florence. Bollettino AIB:
rivista italiana di biblioteconomia e scienze dell'informazione,
40 (1), p.6173.
Villa Barajas, H. and Alfonso Sánchez, I.R. (2005) Biblioteca
híbrida : el bibliotecario en medio del tránsito de lo tradicional
a lo moderno. ACIMED, 13(2).
Villagrà, A. (1997) Desarrollo de la formación continua en España:
por una mejoría de la calidad y la coordinación. Revista española
de documentación científica, XX (2), p.161174.
Wallace, M.J. (1991) Training foreign language teachers: a
reflective approach. Cambridge University Press.
Ward, S. (1999) Information professional for the next millennium.
Journal of Information Science, 25 (4), p.239247.

Watkins, K. And Marsick, V. (1992) Buiding the learning
organization: a new role for human resource developers. Studies in
Continuing Education, 14 (2), p.115129.
Webb, S.P. (1986) Personal development in information work.
London: Aslib.
Webb, T.D. (1995) The frozen library: a model for twenty first
century libraries. The electronic library, 13 (1), p.2126.
Webber, S. and Johnson, B. (2000) Conceptions of information
literacy: new perspectives and implications. Journal of
Information Science, XXVI (6), p.381397.
Weerasooriya, W.A. (1997) Philosophical perspectives of library
and information science thought and its evolution and the changing
role of future library and information professionals. Library
Science with a slant to Documentation and Information Studies, 34
(4), pp.185190.
Weingand, D. (1991) The continuum of library education:
maintaining competence through the professional worklife. Ifla
Journal, XVII (3), p.271272.
Wengert, R.G. (2001) Some ethical aspects of being an Information
Professional. Library Trends, 49 (3), p. 486509.
Wilson, P. (1996) Interdisciplinary research and information
overload. Library Trends, 45, p.192203.
Zurkowski, P.G. (1974) The information Service Environment
Relationships and Priorities. Washington DC: National Commission
on Libraries and Information Sciences.

